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Objectives...
🍃
🍃
🍃
🍃
🍃

🍃

To promote outdoor education to
teachers and schools
To educate teaching staff about the
benefits of being outdoors
To encourage outdoor education for all
learners
To provide resources for teaching staff
To empower staff and students to use
creative methods when connecting with
nature
To connect the curriculum to Education
for Sustainability and embed Indigenous
perspectives in how and what we teach

The Tetrad
“The laws of media is a device, ratio, and science. The four questions or tetrad that
make up these laws lead users to think critically and creatively about the media in their
lives” (Bennett and Syme, n.d.).
Creating a tetrad allows you to see the underlying beneﬁts and potential issues of an
idea; for this purpose we focus on outdoor education. The retrievals show some of the
“back-to-basics” beneﬁts of learning outdoors, such as curiosity in nature and using our
senses for opportunities to learn. Conversely, the reversals can show some potential
issues that could arise, which is good to be aware of during the planning stage. Using a
similar tool with your class, school team or school as a whole will be beneﬁcial to the
collaboration process.

The Culture of Collaborative Creativity
“If you are in a space where you feel safe and secure and supported,
you will want to start engaging with other people”

➢

Teachers and schools who are ready to embark on a learning journey with outdoor
education are encouraged to find a collaborative and creative approach together.
“If we enter the process with a fixed idea of what will occur, we eliminate the opportunity for other
voices to emerge. We quash the possibilities of the serendipitous, the surprise, and ultimately the
possibility of innovation”

➢

When everyone is involved in the process to establish a common purpose, ownership
will begin to emerge. This will allow optimal support and engagement and will foster a
sense of community within the school. Take small steps, support each other and enjoy
the journey. Not everything needs to change at once.
(Kelly, 2016)

Collaborative Professionalism
“...a way of operating that emphasizes the importance of nurturing and
celebrating the work of each individual staff person and of supporting
the collective engagement of staff…”
Collaborative school environments require:
➢ Administrators supporting teachers
➢ Teachers supporting teachers
➢ Teachers supporting students
➢ Students supporting students
➢ Teachers and students supporting administrators
when embarking on a new focus for the school such as outdoor
education.

(Expert Panel on Literacy and Numeracy Instruction for Students with Special Education Needs,
2005)

Did you know…
➢

➢

The World Health Organisation recommends that children aged 5-18 years
old have at least one hour of ‘moderate to vigorous physical activity’ every
day.
Research has shown that “playtime” is disappearing to make more time for
formal lessons but playing outdoors can deliver results that the classroom
can’t.

(Outdoor Classroom Day, 2019)

Outdoor Classroom Day
https://outdoorclassroomday.com
“WE’RE ON A MISSION
...TO CHANGE THE WORLD AND TO GIVE CHILDREN BACK THEIR CHILDHOOD!
We want to make people understand that spending time outdoors is as important for children’s
development as learning to read and write. We want to show how learning outside of the classroom
engages and excites children in spectacular ways. We want everyone to understand that outdoor play is
the key to improving children’s health, wellbeing and happiness. We want to make it clear that outdoor
play is not a ‘nice to have’, it is essential for children’s development.”

Ready to Get Involved?!! There are two dates for the next school year…
Thursday, November 7, 2019 & Thursday, May 21, 2020!
(Outdoor Classroom Day, 2019)

Research Shows Children Who Spend Time Outdoors:
➣

Have better mental health

➣

Are more physically active

➣

Have better eyesight

➣

Develop social and emotional skills

➣

Are more resilient and have better self-worth

➣

Are ready to learn when they go back in the classroom

➣

Are more creative

➣

Will connect with other children of all ages

➣

Are more connected to place and the planet – and so are more likely to protect it

➣

Teachers report it makes them happier too!

(Outdoor Classroom Day, 2019)

Kids Want To Be Outside!!
“I think classrooms and
schools should go out
more because whatever
you do in the classroom
you can do outside and
you get lots of exercise
AND it’s super fun!”

(Grade 4 Student, Winnipeg, MB)

Parents Want Their Children To Be Outside!
“My nine year old daughter Lucy has been involved with
outdoor education in three different schools across the
country (Toronto, Calgary and Winnipeg) and because of
this, she is a lover of nature, a keen observer of changing
landscapes, and vocal advocate for the environment...the
positives of everyday fresh air and physical movement
are so well known...boosting creativity and energy,
reducing stress, and spending time free from the grips of
technology. Being outside to learn is a progressive and
positive way to enhance the education our kids are
already receiving in schools!”
(Parent, Winnipeg, MB)

Teachers Want To Be Outside!
“There has never been a time that we came back from
outside that the students didn’t ask to go out again. Being
outside for learning or for fun has become part of our
classroom routine. The kids expect it and ask what part of
our day will be spent outside. Students are aware of how it
makes them feel when they are outside and free to run
around, play or learn. I hope it will impact their love for
nature, respect for the planet and impact their mental health
in a positive way as they get older. Not only has going
outside had an impact on my students, but it has changed
my own relationship with the land.”
(Teacher, Winnipeg, MB)

Administrators Want Students To Be Outside
“I have long held the belief that educating children
must be rooted in the real world. Day by day, it
becomes more apparent that our efforts have fallen
well-short of responding to the need to develop a
better relationship with nature. Our children have an
instinctive desire to interact with the Earth, its
forests, and its waterways. As educators, we must
facilitate the actions our students want to take in
response to their desire for a sustainable future. It
is time to lead.”
(Principal, Winnipeg, MB)

The Survey Says...
A survey was done by “The Outdoor Classroom Day” asking teachers in primary schools to report
on:
➢

The length of time for outdoor playtime/recess on a normal day, excluding time to eat, for a
specific class they work with.

➢

The proportion of the school day that class devoted to outdoor playtime/recess versus
adult-led curriculum time.

With almost 2,000 responses, this is the largest survey of
time out at play in primary schools so far ever conducted worldwide.

(Outdoor Classroom Day, 2019)

The results were...
The length of outdoor playtime /recess on a usual primary school day

(Outdoor Classroom Day, 2019)

The Length of
Outdoor
Playtime
/Recess on a
Usual Primary
School Day

0 – 30 mins

31 to 59 mins

60+ mins

Brazil (n=46)

87%

7%

7%

Indonesia (n=186)

83%

10%

7%

United States
(n=176)

60%

26%

15%

France (n=67)

54%

24%

22%

Portugal (n=151)

42%

13%

46%

South Africa (n=90)

41%

30%

29%

Worldwide (n=1828)

39%

28%

33%

Turkey (n=355)

34%

37%

29%

Finland (n=67)

21%

36%

43%

United Kingdom
(n=209)

16%

33%

51%

Canada (n=128)

13%

47%

40%

Australia (n=177)

7%

31%

62%

Not . Green highlighting shows percentages which are significantly higher compared to others in the column;
(Outdoor Classroom Day, 2019) e:
yellow highlighting shows percentages which are significantly lower compared to others in
the column.

Key Findings from the Survey Were:
➢

40% of primary school teachers worldwide reported that children in their primary
school class have less than 30 minutes of outdoor playtime/recess on a normal
school day.

➢

One third (33%) of the primary classes surveyed have over 60 minutes of outdoor
playtime/recess on a normal school day.

➢

In the UK, just over half (51%) of primary classes surveyed have the
recommended 60 minutes or more of outdoor playtime/recess every day. A
worrying 1 in 6 (16%) have less than 30 minutes.

➢

Classes for 6-13 year olds in Brazil, Indonesia and the USA have the least
amount of time for outdoor playtime/recess every day, with only 7% of Brazilian
and Indonesian and 15% of US primary classes offering students at least an hour
outdoors.
(Outdoor Classroom Day, 2019)

Endless Possibilities
Outdoor education offers a vast array of possibilities not available indoors.
These natural elements include:
-plants

- mud

-trees

- water

-bugs

- leaves

-edible gardens

- grass

-sand

- sticks

-rocks

- snow

Outdoor education spaces invite open-ended interactions, spontaneity,
risk-taking, exploration, discovery and connection with nature.
(Gill, 2016)

Children and the Natural Environment
➢
➢
➢
➢

Children of all ages are naturally curious
Children want to find out about the world around them
Children move from what is routine and familiar - to what is less certain
Children learning from their own experiences and efforts - child - initiated or child-led learning
activities in the outdoor environment

Experiences that are less Certain are:
➢
➢

More challenging
More engaging

A move to less certain activities can be especially powerful, when children are learning from their own
experiences and efforts and they are more challenged and engaged.
(Gill, 2016)

Balanced Approach to Outdoor Education
➢
➢
➢
➢

A balanced approach allows for consideration of both the risks and beneﬁts in the
activity.
Creating a risk beneﬁt assessment helps to consider both the risks as well as the
beneﬁts of the activity.
Always have to account for some risk.
Good risk management does not always mean that risks should be reduced just
accounted for.

(Gill, 2016 )

Example of a Risk Beneﬁt Assessment Form:

(Gill, 2016 )

Decolonizing Education: Outdoor Learning
It is thought that including outdoor education in your school’s curriculum can: “play a vital role in decolonizing
Eurocentric education by including Indigenous Knowledges and pedagogies that will help broaden all peoples’
understandings of interconnected relationships with the earth, human and non-human animals, and living and
non-living entities in the environment and beyond” (Sutherland & Swayze, 2012).
Learning through outdoor education will help to decolonize education and promote Indigenous Perspectives
through:

➢
➢
➢
➢
➢

Having an emphasis on outdoor time that allows students to learn from and with the land
A holistic education model that nurtures mental, physical, social/emotional, and spiritual well-being
Learning to appreciate the earth and all that it offers which in turn teach students to empathize with
the environment, wanting to work towards helping to protect it
Instilling a love of learning through the outdoors, which can transfer into a life-long love of the
outdoors, extending educational opportunities well past graduation
Realizing that interconnectedness with the earth upholds the land
(Middlemiss, 2018)

Indigenous Perspectives of Sustainable Development
➢
➢

➢

Traditionally, Indigenous people have exemplified the qualities of good
stewardship in their interactions with the environment.
Indigenous environmental knowledge developed over centuries of
observing and understanding seasonal changes — changes that were
taken into consideration as a natural part of daily life and decision
making.
Decisions were made with regard for the environment, which ultimately
met the needs of individuals, families, and communities.
(“Aboriginal Perspectives of Sustainable Development,” n.d.)

Photos from:
Natural Curiosity 2nd Edition

Indigenous Perspectives: A Relationship with Nature
➢
➢

➢

➢
➢

As food gatherers, Indigenous people moved to areas where the
land was bountiful.
Each of the four seasons had a special time to hunt and trap
animals for food and clothing, a time to catch fish, to harvest fruit
and berries, and a time to pick and prepare medicines and roots.
In conducting these activities, Indigenous people considered the
growth, reproduction, and regeneration cycles of plants, animals,
and birds.
To interrupt these natural cycles and patterns was considered to be
an act against the laws of nature.
This knowledge and understanding of the natural environment
reflected the importance of sustaining Mother Earth for seven
generations to come.
(“Aboriginal Perspectives of Sustainable Development,” n.d.)

[People Rooted to Nature] Retrieved from
https://www.sbs.com.au/topics/life/health/arti
cle/2016/04/12/wayapa-indigenous-mindfuln
ess-exercise-making-environmental-warriors

Traditional Indigenous Worldview
➢

➢

➢

[Seven Teachings]. Retrieved from
https://www.southernnetwork.org/site/seven-teachings

Embedded within the Indigenous world view is the
concept of collective responsibility for tending the
land and using only that which is needed for
sustenance.
Important, as well, is the interconnectedness and
interdependence of all life forms — humankind, flora
and fauna, and all that exists on the Earth.
The concept of outdoor education and sustainability
is not new to Indigenous people; they are very
aware of the growing need for all humans to show
greater respect for the environment — respect for
Mother Earth — if we are to continue to coexist in
this world.
(“Aboriginal Perspectives of Sustainable Development,” n.d.)

Indigenous Perspectives: Current Sustainability Practices
➢

➢

➢

Many Indigenous people currently
embrace sustainability beliefs through their
traditional practices.
This is evident in the richness and
vastness of Indigenous cultural practices,
in particular, the many feasts and
celebrations that are held to give thanks
for life.
There is a celebration and
acknowledgement for each season and,
as in the past, there is a special time to
say “thank you” to the Creator for all life.
(“Aboriginal Perspectives of Sustainable
Development,” n.d.)

[Indigenous Innovations to Climate Change}.
Retrieved from
http://www.sustainablecanadadialogues.ca/en/scd/indi
genousinnovations

Indigenous Sustainability Concepts
Mother Earth as a Life-Giving Force

➢

In many Indigenous languages, “Mother Earth” is depicted as a
living person. If the inhabitants of this world continue to
desecrate her, then she will no longer be a life-giving force.

Laws of Nature

➢
➢

There was a time and season for all life-sustaining activities.
Animals were not killed during their reproductive cycles.

Life-Sustaining Elements of the World

➢

Air: the essential element of human and all life forms. It also is
the means by which one thinks and speaks.
Earth: provides food and many other life-sustaining materials
and resources.
Fire: provides heat and light. The Sun is fire.
Water: cools and nurtures, makes life and growth possible.
Balance among the four basic elements, the innate capacities of
humankind, and the life-sustaining elements of nature makes it
possible to live well and comfortably.

➢
➢
➢

Interrelationships and Interconnectedness

➢
➢

Take no person, animal, or thing for granted.
Everyone and everything has a role and a place.

Reprinted from Education for a Sustainable Future: A Resource for Curriculum Developers, Teachers,
and Administrators (Manitoba Education and Training, 2000).

Curricular Connections:
➢

Making curricular connections to Sustainable Development has been made easily accessible in
Manitoba. Click on the websites below to find connections in Science, Social Studies and
Physical/Health Education

Education for Sustainable Development (ESD): Kindergarten to Grade 12 Correlation Chart and
Kindergarten Toolkit (2011) Manitoba Education
https://www.edu.gov.mb.ca/k12/esd/correlations/full_doc.pdf

Education for Sustainable Development (ESD) Correlation Charts of Student Learning Outcomes
https://www.edu.gov.mb.ca/k12/esd/correlations/charts/index.html
(Government of Manitoba, 2019)

Example: Grade 4
Manitoba’s Plants & Animals
Aboriginal Peoples’ Relationships with the Land
Social Studies:
Skills: Active Democratic Citizenship
Cluster 3: Living in Manitoba
Science
Cluster 1: Habitats and Communities
Physical/Health Education
1. Movement
4. Personal and Social Management

(Government of Manitoba, 2019)

Activities for Teachers...
This next section includes possible activities for teachers
and schools. Activities vary according to which stage of
experience the teacher or school is in which we refer to as:

➢
➢
➢

Beginning Stage
Developing Stage
Mastery Stage

By supporting staff at their own entry points they may feel
more willing to be part of the process. If teachers and
students have a say in what's happening and are
committed to working collaboratively then they’ll be more
apt to participate which ultimately leads to the success of the initiative.

(The activity list has been compiled from personal experiences and from resources listed in the reference section)

Beginning Stage
➢

Create a guideline of expected behaviours for outdoor
learning WITH your students. This may include but is not
limited to:
○ Safety concerns
○ What to do if someone needs to use the washroom
○ Wearing appropriate clothing for the weather
○ Determining the distance from supervision students are allowed to be
○ Having a system for hearing a callback signal
○ Respecting the land and natural surroundings
○ Letting the office know you will be out of the building, etc.

This will help teachers and students become more comfortable with going outside together and can
alleviate any initial anxieties or concerns.

Beginning Stage
➢

Take a walk with your class around the space you will be using
regularly and decide together the potentials for the space.

➢

Use the correlation chart to connecting curricular outcomes to
Education for Sustainable Development)
https://www.edu.gov.mb.ca/k12/esd/correlations/charts/index.html

➢

Develop a plan for the students you have concerns about:
○ If you have behaviour concerns schedule your outdoor
time when you have EA support or a volunteer
○ Often behaviour concerns lessen when students are outside,
so concerns may change

Beginning Stage
➢

Take a community walk(s)! Getting to know your community is a
great opportunity to go outside
○ Try using Dr. Gillian Judson’s resource: A Walking Curriculum for ideas

➢

Visit the same spot throughout the year to observe seasonal changes

➢

Find a class to go outside with:
○ Allowing for for supervision
○ Students will likely find someone who wants to do what they’re doing
○ If your “buddy teacher” has experience with going outdoors this might put your mind at ease
or encourage you to try new things

➢

Learn the benefits of being outdoors and share those with your class:
○ This may motivate you to go outdoors more
○ This may ease the anxieties of students who haven’t spent much time outdoors

Beginning Stage
➢
➢
➢

➢

Talk to your administrator(s) to let them know your plans to take your students outside. Learn about
specific policies or expectations
Open the door and watch the children play! The students are used to going out for recess so start by
having an extended recess. See what you notice and the potentials you see
If you are expected to teach your own Physical Education classes then take the
students outside instead of the gym!
○ Find a cooperative game to play
○ Bring out some equipment such as hula hoops, skipping ropes and balls
○ Have the students work in small groups to develop their own version of a
game and have them teach it to the class.

Once you are comfortable taking your class outside then the possibilities are endless!

Developing Stage
➢

Make a list of things you do indoors at school. Decide as a class which of
these things you can easily do outdoors instead. For example:
○ Create nature art (Andy Goldsworthy inspired. See photo!)
○ Write poetry
○ Plant seeds and watch them grow
○ Create a scavenger hunt for any subject you are learning, etc.

➢

Commit to taking your students outside on a regular basis. For example: 30 minutes once a cycle

➢

Talk to your music, phys. ed, art teachers, etc. and collaborate to create outdoor learning
experiences with the students

➢

Use the outdoors as more than a “reward” for behaviour

➢

Start a walking or running club before or after school or at lunch

Developing Stage
➢

Invite local speakers to your classroom
○ For example: https://greenactioncentre.ca

➢

Develop challenges with your class/school
○ For example: 30 days of going outside
○ Promote walking to school initiatives such as: Walk-tober or
Walking Wednesdays, etc.

➢

Go outside in all types of weather! Teach children to appreciate nature in
○ all seasons

➢

Promote everyday as Earth Day….don’t limit sustainable & outdoor practices
○ to one day a year!

➢

Read a land acknowledgement over the announcements each day

Mastery Stage
➢

Participation in whole school Outdoor Classroom Day Events
(https://outdoorclassroomday.com)

➢
○
○

Reconsider your schoolyard/playground
Are there any changes to be made to develop an outdoor classroom?
Can you include more natural elements such as wood and rocks?

➢
○

Make outdoor learning a priority
How you can support teachers and students new to going outside?

➢
○

Provide information to parents:
About the benefits of being in nature and connections you can make to the curriculum to gain their
support
Schools will benefit from the community’s support if you want to move forward with outdoor
learning as a priority

○

Mastery Stage
➢

Connect with teachers in other schools, communities and
Countries:
○
Be inspired by what others are doing
○ Learn how to make connections to outdoor learning
at a global level

➢

Plant a garden

➢

Compost

➢

Have monthly assemblies with a sustainable focus (classes can take turns to lead)

➢

Create an “Eco Club” as a leadership opportunity

Mastery Stage
➢

Do a school wide service learning project to support a local sustainability initiative. For example:
○ Winnipeg Harvest,
○ Lake Winnipeg Foundation, etc.

➢

Start up a school “Polar Bear Club” where it is optional for students to go
outdoors for short periods when the weather guidelines state it is too cold.
*Parent permission and proof of proper clothing is necessary

➢

Use a school social media account:
○ To share what you do and inspire others to follow suit
○ Create a connection to the world around you
○ Use as a tool to keep track of what you’ve accomplished

➢

Create a school culture that integrates outdoor education at all grade levels

Resources for Teachers and Schools
➢

Manitoba Nature Summit- “Rediscovering Wonder: Providing opportunities for educators to learn
about nature, alleviate fears, and pass a sense of wonder on to the children in their lives”. The next
summit will be held in September 2020.
○ http://www.naturesummitmb.com

➢

Connecting Youth with Nature. David Suzuki Foundation: One Nature
○ https://davidsuzuki.org/take-action/act-locally/connecting-youth-with-nature/

➢

Green Action Centre: Manitoba’s Hub for Green Living
○ https://greenactioncentre.ca

➢

Forest School Canada: Child and Nature Alliance of Canada
○ http://childnature.ca/forest-school-canada/

Grants for Outdoor Education (In Manitoba)
➢

Manitoba Grants for Education for Sustainable Development 2019
○

https://www.edu.gov.mb.ca/k12/esd/grant/esd_19.html

➢

Communities in Bloom- Manitoba
○ http://www.mbcommunitiesinbloom.ca/community-resources/grants-contests/

➢

Climate Change Connection
○ https://climatechangeconnection.org/resources/climate-friendly-schools/youth-funding/

➢

Recreational Grant Links
○ https://www.strideplace.ca/recreational-grant-links/

Articles for Teachers
➢

Outdoor learning has huge benefits for children and teachers — so why isn’t it used in more
schools? The Conversation.
http://theconversation.com/outdoor-learning-has-huge-benefits-for-children-and-teachers-so-why-isn
t-it-used-in-more-schools-118067

➢

The Surprising Benefits of Teaching a Class Outside. Greater Good Magazine: Science-Based
Insights for a Meaningful Life
https://greatergood.berkeley.edu/article/item/the_surprising_benefits_of_teaching_a_class_outside

➢

Wild things: how ditching the classroom boosts children's mental health. The Guardian
https://www.theguardian.com/teacher-network/2016/jun/02/children-outdoors-boost-wellbeing-learni
ng

Articles for Teachers (continued)
➢

How to improve education: move the classroom outdoors. Quirks & Quarks: Bob’s MacDonald’s blog
https://www.cbc.ca/radio/quirks/how-to-improve-education-move-the-classroom-outdoors-1.5058244

➢

IN SWEDEN, TEACHING OUTSIDE IS IN. Children & Nature Network
https://www.childrenandnature.org/2015/10/23/in-sweden-teaching-outside-is-in/

➢

Challenges, as Perceived by Teachers, to Learning Outdoors. Thesis by: Gary Chantrell
https://viurrspace.ca/bitstream/handle/10613/2621/GaryChantrell.pdf?sequence=1&isAllowed=y
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outdoor adventures
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for their testimonials in favour of outdoor learning

